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(—)\ #FHE¥&it (Lesson Planning)
1. #HeEwh B JE N (Lesson Planning Principles)
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AJFEN, GFE: PL2ES) Hbr A%l (Based on learning objectives); LA AH L
(Learner centered); 5% > B #E i (Employing the learning cycle); iz M £ ff
AR J77 (Using variety of media and methods); JEiB# LIRS bRil 5 #BUHE N
HeAili (For teaching English—based on communicative language teaching) .
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(2) PA2EA Aty (Learner-Centered Teaching)
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(3) %£>JF (Learning Cycle)

Ho B KB « FE{A (David kolb) 7E 545 1 flt N B2 562 S R 1)
Sat . FARH A QAR S IR L 56 2 o] B RIS . A A A I 2 o) i R 2
F DY ANIE 14 27 ST B BRI R T 258, A6 BAR 2258 (Concrete Experience),
SR %L (Reflective Observation), % &1k (Abstract Conceptualization),
5528 (Active Experimentation) .

Concrete Experience - (a new experience or situation is encountered, or a
reinterpretation of existing experience). H AR 20 56 & 1E 2% 2] & 58 RN — Mg R 44
I . Reflective Observation of the new experience. (of particular importance are any

inconsistencies between experience and understanding). 5 JE 14 M 82 2 2 ) FH B R



TR o) D28 D AR 36 n BAJE 25 .- Abstract Conceptualization (reflection gives rise
to a new idea, or a modification of an existing abstract concept).$ 5 #f 2 b & 2% =
B Ak B e B AR PITULEE B N B AR BT IR W eA M 2 Oy & T2 M & .
Active Experimentation (the learner applies them to the world around them to see
what results). 2] T FEZN LT B, 5] B UEIX LM I e A TiE H Bl e R
W& fifEoin) @z 2% (Sugarman, 1985).
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3. Learning Cycle Exercise

Based on our discussion of the learning cycle, develop a simple lesson design for
a topic.

Select a learning objective.

Identify one activity for each stage of the learning cycle to achieve the learning

objective.

Topic One: Check in the hotel
(Motivation)
Play a video in which a person with poor English checking in a hotel. The video
can be made by the students spontaneously without any preparation.
(Comprehension)
Present key words, expressions and sentence patterns to students. Present new
materials.
(Practice)

Go back to the video, point out those inappropriate.




(Application)
Role-play: provide students with a context and ask them to have a conversation

about how to check in.

Topic Two: Learn to write an email
(Motivation)
Ask questions: Have you emailed anyone? Share your experience of emailing
someone. When? How? Why?
(Comprehension)
Log in my email and show my email box in class to get a letter. Matching
exercise: subject, salutation, body, signature
(Practice)
Writing task: Write an email to your friend. Group work and feedback. Edit.
(Application)

An authentic task: Write an email to an Indian student and introduce yourself.

Topic Three: Contract Negotiation
(Motivation)
Show them a video clip and ask students to identify inappropriate expressions or
strategies.
(Comprehension)
Show learners the text, ask them to identify key points on contract negotiation
and how to avoid.
(Practice)
Group the students, ask them to create a scenario of a typical business contract
negotiation and have a role-play.

(Application)




Members of each group grade the performance of other groups’ performance and

make comments.

Topic Four: Ordering a meal
(Motivation)
Asks question about meals of different countries and what kind of food they like.
Share their favorite food and experience of eating out.
(Comprehension)
Discussion. Whole class: key words, sentence patterns. Teacher: correction,
conclusion.
(Practice)
Students: blank filling practice, sentence patterns, pair work, conversation.
(Application)

Role-play: in several groups, waiter and guest.

Topic Five: Book a hotel room
(Motivation)
Do you like travelling? Have you been abroad? If you go abroad, how do you
book a hotel room?
(Comprehension)
Provide related vocabulary and sentence patterns. A video of making a
reservation.
(Practice)
A task. Discussion with teacher’s help. Pair work with teacher’s feedback.
(Application)

Role-play: go to Toronto with 3 friends, book 2 double room.




Topic Six: Order a meal
(Motivation)
Show a picture of McD. Question: What food does McD sell? Do you know
McD? Have you been there?
(Comprehension)
List new vocabulary, basic sentence patterns. Handout: read materials, identify
the correct patterns, complete the conversation with what are taught.
(Practice)
Make sentences with the given words, patterns, short dialogue. Feedback:
identify the error and correct.
(Application)

Project: role-play, pair work. Peer evaluation, feedback from teacher.

Topic Seven: Make a reservation pf restaurant table
(Motivation)
Ask students to share experience on make a reservation pf restaurant table.
Divide students into different groups to list the possible barriers during the process.
(Comprehension)
Give them some materials of sentence patterns, vocabulary and manners during
making a reservation pf restaurant table. Videos sharing in relation to the topic.
(Practice)
Group discussion on the task given by the teacher. Ask them to do some
translation one by one. Teacher provide support and feedback.
(Application)
Role-play: provide some pictures of restaurant information such as food style,
business hours and other usual information and so on. Evaluation and improve their

performance.
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(=) BREZEH (Classroom Management)
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7. Classroom Management Exercise

Situation One:

I have a student who was highly cooperative and active in the class. He was
outstanding and admired by other students. Then one day I found out that he was not
listening but playing games on his cell phone. During the break time, I came to him
and asked for the reason. He said that was no need to listen because there was nothing
new. He promised that he would pass the final exam and CET 4. His performance in
the final exam, however, turned out to be just-so-so. He was unhappy and complained
about the test paper which was closely related to the textbook.

Solution One:

In the class, the teacher may give him some more difficult tasks to accomplish.
And ask him to help other students who have difficulties in understanding teacher’s
instructions. The teacher could praise him for doing this.

The reason that he didn’t do well in the final exam is that he didn’t prepare
according to the teacher’s requirements.

Solution Two:

Challenge the students with a complicated and difficult task, so that he becomes
aware of the real proficiency. Empower him to tutor other slow learners.
Solution Three:

Offer a higher standard rather than the final-term test, like national English
proficiency Exam Level 4/6.

Challenge him with much harder questions in class.

More communication with him about the in-class and test rules.




Situation Two:

I have two students, a boy and a girl who are in love with each other. They
always sit together, chatting all the time in class. They don’t listen to me and their
classmates complain to me that they can’t concentrate on class because of their
behavior.

Solution One:

Talk to them in person, be mild about the class rules and the complaints from
others.

Assign them as a group with projects, and ask one of them to present.

Solution Two:

Have a chat with them. Tell the students what is a normal behavior between the
ones fall in love.

Make special classroom norm according to their phenomenon.

Grouping students with games to separate them.

Solution Three:

First, a conversation between the instructor and the two students in necessary to
give some advice as to how to balance academic performance and personal emotion.
If they are reluctant to be seated separately, they should promise to obey classroom
norms and not to distract other students.

If they continue like this after a period of time, they’ll be obliged to sit at two

corners afar from each other.

Situation Three:

Some students are very indifferent to teacher’s lecture and not responsive to
teacher’s question, playing with electronic games on mobile phones. When some
students are reminded of classroom norms, they feel humiliated and annoyed, they

talk back in class to the teacher, how to handle these extreme behavior?




Solution One:

After class the teacher may talk to them privately to express their opinions on the
content and management of the class. Ask them to offer some suggestions to make
class more interesting..

During the class, the teacher may ask them to stand up to answer questions and
do some tasks so that they can be distracted from their cellphones.

We should avoid direct conflict with them.

Solution Two:

Walk past him purposely often, and ask him with some easy questions, and give
encouragement whatever he replies.

Be gently and mild to him, ask if he needs any help.

Make him the group leader to organize the activities.

Solution Three:
Talk to the student and find his problem. Is the lecture too difficult? Or too easy?
Help student to make clear the learning goal and expectation for the class.

Make adjustment of teaching materials/ methods to activate the student.

Situation Four:

A student often plays cellphone games in the class. Teacher stands beside him to
warn him not to play. He is indifferent to you. Teacher warns him again and he says
the game will finish in a couple of minutes. He even calls other students to play with
him afterwards. How to solve the problem.

Solution One:

A rack is prepared in the front of the classroom for students to put their

cellphones into before the class begins.
Solution Two:
It’s compulsory for students to deposit their phones on the wall pocket, but some

students disobey. So just warn them of the possibility of retaking the course next




semester.

If some students keep on playing with computer game in class, they may be
requested to introduce the game to all the class in English and explain why it’s so
interesting.

Solution Three:

Breathe first.

Challenge students to play games after class and if I wins, they give up playing
games in the future. Even if I fails, I and students have shorted the distance. Then I

and students can work out the classroom norm.
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(—) BEEREFHMERH (Using technology in the classroom)
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